
SNC Language of Textbooks – Extended Range

Learning Objectives

The primary function of education is to equip an individual to be able to understand and learn . A1

child who is able to understand and learn is empowered to then seek and attain opportunities. To
that end, the language decisions made for the schooling journey of Pakistan’s children should
reflect the achievement of these goals. Thus, the goal is threefold:

1. To teach in languages which will result in the conceptual understanding and academic
achievement of students

2. To teach languages that will provide students with the ability to participate in local,
national, and international opportunities.

3. To strengthen the identity of students and encourage the respect of all languages and
cultures

Language Approach

A child’s educational journey can be into three stages: pre-primary, primary, and secondary
school. Each stage has a distinct language goal.

Grade Levels Language Goal

Pre-Primary to Class III Build a strong conceptual and linguistic
foundation in local language to support future
learning

Class IV to Class VIII Gradual transition from local language  to
achieving multilingual competencies

Class IX to Class XII Strengthen conceptual and linguistic abilities
in the aspired language(s) to prepare students
for future academic and professional
endeavors

At the first stage of the child’s education, from pre-primary to Class III, the goal is to build
strong conceptual and linguistic foundations in their local language. The child is taught how to
learn during these years. This builds the child’s academic, cognitive, linguistic, and social
foundation, upon which further stages will be built.
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The second stage, from Class IV to VII, prepares the child for a gradual transition from the local
language into multilingual competencies. The child, having now developed a strong foundation
for learning, is able to gradually move towards learning other languages of relevance. The
gradual transition eases the learning process and provides support for the child as they expand
their repertoire.

The third stage, from Class VIII to Class XII, focuses on strengthening the child’s conceptual
and linguistic skills in the aspired language(s) with the aim of preparing them for future
academic and professional endeavors. By this point, the child has already developed a strong
learning foundation and achieved multilingual competencies and can now focus on polishing and
strengthening these skills.

Language of Textbooks: Design and Implementation

The table below showcases the implementation of the language approach in textbooks. This
model incorporates the local language, national language, and international and official language
at various stages of the child’s educational journey to best support cognitive, academic, and
social development. Given Pakistan’s diverse language context, with its strong influence on the
child’s primary years of education, the table allows for flexibility in its design and
implementation.

Across the country, within prescribed jurisdictions, relevant stakeholders must collaborate to
adapt this structure to their specific language context. This will ensure that any decisions about
school language(s) are successfully adapted to the needs of the students within that particular
context.

Grades Subject Language Linguistic Goal

Grades
ECE to 3

Mathematics ● Urdu
● Local language
● Hybrid method
● English

Establishing a strong
conceptual and linguistic
foundation for the child in
their early years

General Knowledge ● Urdu
● Local language
● Hybrid method
● English

Islamiyat ● Urdu
● English



Urdu ● Urdu

English ● English

Grades
4 - 5

Science
Mathematics

● Urdu
● Local language
● Hybrid method
● English

Gradual transition from home
language to achieving
multilingual competencies
(Urdu and English)

Social Studies ● Urdu
● Local language
● Hybrid method
● English

Islamiyat ● Urdu
● English

Urdu ● Urdu

English ● English

Grades
6 - 8

Science
Mathematics
History, Geography
Computer Education

● Urdu
● Local language
● Hybrid method
● English

Gradual transition from home
language to achieving
multilingual competencies
(Urdu and English)

Islamiyat ● Urdu
● English

Urdu ● Urdu

English ● English

Grades
9 - 12

Mathematics
Physics, Chemistry,
Biology

● Urdu
● Local language
● Hybrid method
● English

Strengthen conceptual and
linguistic abilities in aspired
language(s) to prepare
students for future academic
and professional endeavors

Pakistan Studies ● Urdu
● Local language
● Hybrid method
● English

Islamiyat ● Urdu
● English



Urdu ● Urdu

English ● English

Notes
● Strikethrough:

When a language has a line crossing the name (strikethrough) it means that the main textbook for
that subject cannot be exclusively written in that language only. For example, Social Studies in
Grades 4-5 has “English” crossed out which means that the main textbook for Social Studies can
be written in any other language or a combination of languages/ hybrid, including with English,
but cannot be in English only.

However, Supplementary Readings Materials, additional learning resources (worksheets,
additional textbooks, reference materials, etc.) may be in any language or combination of
languages. include the language not permitted for the main textbook. There are no language
restrictions for SRMs or additional materials.

● Hybrid Method:
A multilingual textbook with text in more than one language follows a Hybrid method.
See more details and examples below.

Rationale for the “Extended Range”

For many of the subjects, multiple possible languages of textbooks have been recommended.
This is to allow for contextual personalization. For example, Urdu may substitute the local
language of the child in 1) linguistically heterogeneous urban centers where multiple local
languages exist in the classroom or 2) when the local language is not academically developed.
Similarly, for contexts where English is students’ local language, or they are in an environment
where English is the language of dominant exposure, and the capacity of the learning
environment is such that instruction in English maintains the quality of education, even in the
primary years, then English may be adopted as the language of textbooks/medium of instruction
in early years.

Where the term “Hybrid Method” is indicated, this means that multiple languages may be
utilized in the classroom. In the context of the language of textbooks, this may be operationalized
multilingual textbooks (textbooks with text in more than one language). For example, books with
English terminologies with local languages/Urdu text or a mix of local language/Urdu and
English text. As is indicated above, Hybrid Method can be particularly useful in early education
(ECE to Grade 3) and transitional years (Grade 4 to 8) because it supports the students as they
transition away from their local language(s) towards Urdu or English as the medium of
instruction. The Hybrid approach allows for gradual and supported transition during this time.



This is important for young children who are being introduced to Urdu or English for the first
time. Please see the Appendix for samples of Hybrid textbooks.

The specific context of the students and their language needs are taken into account before the
decision of language of textbooks is made by schools. This extended range of textbook language
choices allows for flexibility and accommodation of various language and context needs.

Choosing a Language for Textbooks

To choose an appropriate language of textbooks for any given context, it is important to consider
the following indicators:

● Language Exposure: what language(s) are students regularly using (hearing, speaking,
reading, writing) in homes? What language(s) are they exposed to in their local
communities?

● Teacher Capacity: what language(s) are teachers fluent in? Which one(s) are they trained
to teach in?

● Community Willingness: what are the community aspirations for their children? What
languages will they want their children to learn in?

The language of textbooks should be one that the student has exposure to, teachers are capable of
teaching fluently, and the community is willing to adopt this language in the education of their
children.

Implications of this Language Approach

This model successfully achieves the aspired learning objectives: 1) to provide a strong
conceptual, academic, and linguistic foundation for student achievement, 2) to prepare students
for future endeavors in their academic and occupational lives, and 3) to strengthen student
identity and increase representation and respect of the diversity of Pakistan’s languages. It
addresses the national and educational concerns expressed earlier in the document related to
equitable outcomes for student enrollment, retention, and completion.

Conclusion

The aim of this approach towards the language of textbooks is to contribute to equity in learning
and opportunity. It acknowledges that ‘equal’ does not mean ‘same’, and thereby allows for
flexibility and adaptability in the school language approach to meet the linguistic requirements of
each context. The implementation of this approach is intended to reap benefits for students’



cognitive, social, and academic utilities while equitably representing and celebrating Pakistan’s
unique multilingual context.



Note for Readers:

This document was developed after consulting with the following resources:

1. NATIONAL CURRICULUM FRAMEWORK PAKISTAN (2018)
2. The Citizens Foundation’s Research Report (2021)2

3. China: Law on the Standard Spoken and Written Chinese Language of the People’s Republic of
China - Ministry of Education of the People's Republic of China (moe.gov.cn)

4. Namibia: untitled (gov.na)
5. Jamaica: language policy.doc (weebly.com)
6. South Africa: Use of Official Languages Act: Language policy: Department of Basic Education:

Draft (pmg.org.za)
7. India: NEP_Final_English.pdf (education.gov.in)
8. Implementation of Single National Curriculum based Textbooks: The Citizens

Foundation’s (TCF) view
9. Assessing teachers’ pedagogical practices and students’ learning outcomes in science and

mathematics across primary and secondary school level: A nationwide study (aku.edu)

2 Please refer to the Appendix of this report for the extensive list of resources consulted during the
research process

https://www.tcf.org.pk/mother-tongue-based-multilingual-education/
http://en.moe.gov.cn/documents/laws_policies/201506/t20150626_191388.html
http://en.moe.gov.cn/documents/laws_policies/201506/t20150626_191388.html
https://moe.gov.na/files/downloads/ec9_Language_Policy%20for%20schools_discussion%20document%202003.pdf.pdf
http://dlpalmer.weebly.com/uploads/3/5/8/7/3587856/language_education_policy.pdf
https://static.pmg.org.za/150407DraftLanguagePolicy.pdf
https://static.pmg.org.za/150407DraftLanguagePolicy.pdf
https://www.education.gov.in/sites/upload_files/mhrd/files/NEP_Final_English.pdf
https://ecommons.aku.edu/cgi/viewcontent.cgi?article=1319&context=pakistan_ied_pdck
https://ecommons.aku.edu/cgi/viewcontent.cgi?article=1319&context=pakistan_ied_pdck


HYBRID TEXTBOOK SAMPLES

Below are two samples of Hybrid textbooks. They have varying levels of English text and text in the local
language, showcasing the diversity of how Hybrid textbooks can be developed to support multilingual
student needs.

INTERNATIONAL SAMPLES
Source: FundaWande, South Africa
Language: isiXhosa-English Hybrid
Grade Level: Grade 3 Mathematics Textbook









Source: Tanzania Institute of Education and University of Bristol
Language: Kiswahili-English Hybrid
Grade Level: Grade 6 Mathematics





LOCAL/DOMESTIC SAMPLES

Source: Team FOCUS and The Citizens Foundation (TCF)
Language: English-Urdu Hybrid
Textbook: Focus on Computer Science, Secondary School Textbook





Source: The Citizens Foundation (TCF)
Language: Urdu-English Hybrid
Textbook: Amli Science, Secondary School Textbook




