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The Single National Curriculum (SNC) is an ongoing curriculum reform exercise for improving the
education quality in Pakistan. Under this project, various education experts are collaborating to develop
the curriculum for Grades ECE to 12. There are several curricular documents based on the total number of
subjects. All documents will use certain key terms and a consistent structure to present the content of the
curriculum subject-wise. A Glossary of terms used in the curriculum documents is shared here.

The purpose of the glossary is to help the reader understand the manner in which education
experts define and specifically use the curriculum-related key terms. This glossary will also serve as a
common vocabulary for stakeholders who are not education experts. These stakeholders, then, can use the
key terms to effectively communicate their reflections.

GLOSSARY

1. Assessment: The process through which the progress and achievements of a learner or learners is
measured or judged in compliance with specific quality criteria during or at the end of an
education program or a defined part of that program (UNESCO IBE, 2013).

2. Assessment as Learning: Assessment that actively involves learners and encourages them to
think about the way they learn. It occurs when learners reflect on and regulate and monitor their
learning progress. It comprises learner reflection and peer and self-assessment (UNESCO IBE,
2013).

3. Assessment for Learning: (see Formative Assessment).

4. Assessment of Learning: (see Summative Assessment).

5. Bloom’s Taxonomy: The taxonomy comprises three learning domains — affective, psychomotor
and cognitive (UNESCO IBE, 2013).

a. The affective domain relates to emotions, attitudes, appreciations, and values, such as
enjoying, conserving, respecting, and supporting. It is divided into five main
subcategories, namely: receiving, responding, valuing, organization, and characterization.

b. The psychomotor domain refers to the motor-skills or behavioral skills that constitute the
relationship between the cognitive process and physical movement in education.

c. The cognitive domain is described as the recall or recognition of knowledge and the
development of intellectual abilities and skills.

Each domain is organized as a matrix of increasing levels of difficulty, with examples of activities
and keywords for describing mastery of each level. In the cognitive domain specifically, the
classification provides a way to organize thinking skills into six levels, from the most basic to the



more complex levels of thinking (e.g. knowledge, comprehension, application, analysis, synthesis
and evaluation). According to Bloom’s, as we move from knowledge to synthesis and evaluation,
the thinking progresses from lower-order thinking to higher-order thinking. Bloom’s taxonomy is
probably the original reference of the term higher-order thinking (UNESCO IBE, 2013).

6. Benchmark: An intermediate-term learning goal and understanding the child must achieve for
promotion from a lower Learning level to a higher Learning Level. These are also identified as
minimum standards for a particular learning level (adapted from Bowen, 2017).

7. Competency: (see Domain).

8. Core Curriculum: The body of knowledge, skills and attitudes expected to be learned by all
students, generally related to a set of subjects and learning areas that are common to all students,
such as languages, mathematics, arts, physical education, science, social studies and religious
studies (UNESCO IBE, 2013).

A governing body may mandate a core curriculum for all school education institutions to
comply with. In the context of the SNC, this core curriculum will contain a set of minimum
standards that provide a baseline level of academic achievement goals for all Pakistani
school-going children. These minimum standards are operationalized via various student learning
outcomes which every student must achieve to progress from one learning level to the next (see
also, Benchmark).

9. Curriculum Framework: A comprehensive guiding document that connects the vision
statement, economic context and education policy with the curriculum context. It also declares
aims and objectives of the curriculum; explains the underlying educational philosophy including
teaching, learning and assessment; outlines the curriculum structure, its subjects or learning areas
and the rationale; provides guidelines to subject policy-makers, curriculum developers, teacher
trainers and textbook writers; and prescribes requirements for curriculum implementation,
monitoring and evaluation (UNESCO IBE, 2013).

10. Domain: These are sub-disciplines within a learning area (UNESCO IBE, 2013). Examples:

a. History, Geography, Economics and Civics can be domains in Social Studies.
b. Language experts may refer to these Domains as Competencies. For example, Oral

communication, Reading, Writing and Media Literacy may be various competencies in
English or other language-based subjects.

11. Formative Assessment: This is also known as ‘assessment for learning.’ Formative assessments
are conducted throughout teaching practice. They elicit evidence on student learning and are
helpful feedback for the teachers to adjust their instructional methods to reduce the learning gaps
for students (UNESCO IBE, 2013).

12. Higher-order Thinking: (see Bloom’s Taxonomy, Revised Bloom’s Taxonomy).



13. Inclusivity: The intentional practice of designing curricula and course content to engage with
students of diverse backgrounds, abilities, and lived experiences. The ultimate goal is to create a
learning environment where all students feel valued and supported to succeed (WUSTL CTL,
n.d.).

14. Knowledge: Refers to the specific understandings students will have when they complete the
lesson, unit, or course, and what fundamental information they will acquire from the particular
lesson, chapter or the whole course (Bowen, 2017).

15. Learning Area: Grouping of traditionally discrete but related disciplines with the explicit aim of
integrating students’ learning (UNESCO IBE, 2013). In colloquial conversations, these are called
subjects or subject areas, e.g., Social Studies, Science, Math, etc.

16. Learning Activities: These encompass individual activities, instructional strategies, and specific
events related to learning and instruction within lectures, discussions, problem-solving sessions,
etc. Each learning activity is linked to one or a multitude of cognitive complexity levels
depending on the taxonomy in use. For example, knowledge, understanding, and application
(Bowen, 2017).

17. Learning Outcome: [aka Student Learning Outcome] Observable mechanism for when students
will use the knowledge and skills they acquire from a particular lesson, chapter, or the whole
course and apply those knowledge and skills to new situations which can even be beyond the
context of the specific course (Bowen, 2017).

18. Learning Levels: Learning levels identify the various stages of progress over the timeline for
school education (UNESCO IBE, 2013). In Pakistan's context, there are six learning levels:

Grades Age Range (in years) Learning Level

Early Childhood Education
(ECE)

recommended for 2 years

3-4
1

4-5

1
2
3

5-6
6-8
7-9

2

4
5

9-11
10-12

3

6
7
8

12-14
13-15
14-16

4

9 15-16 5



10 16-17

11
12

17-18
18-19

6

19. Learning to Learn: Acquiring and/or mastering the skill to pursue and persist in learning, to
organize one’s own learning, e.g., time management and information organization, both,
individually and in groups. This essential skill includes awareness of one’s learning process and
needs, assessing the available opportunities, and developing tools and mechanisms to overcome
obstacles in the face of learning successfully. This competence means gaining, processing and
assimilating new knowledge and skills as well as seeking and making use of guidance. Learning
to learn engages learners to build on prior learning and life experiences in order to use and apply
knowledge and skills in a variety of contexts (European Parliament, 2006; UNESCO IBE, 2013).

20. Life Skills: We take the idea that a skill is the ability to do something well (see also, Skill). Life
Skills, more commonly, come down to the skills that help people through everyday tasks and
interactions, and to nurture them into becoming invested members of a community
(Murphy-graham & Cohen, 2017).

21. Literacy: The ability to identify, understand, interpret, create, communicate and compute, using
printed and written materials (UNESCO IBE, 2013). Basic literacy, however, is limited to reading
and writing.

22. Lower-order Thinking: (see Bloom’s Taxonomy).

23. Progression: (see Scope and Sequence).

24. Pedagogy: Pedagogy is the method, practice and study of effective instruction and facilitation for
learning. To be effective, instructors must have both subject-based knowledge and pedagogic
knowledge and skills (Barkley & Major, 2016).

25. Minimum Standards: (see Benchmark, Core Curriculum).

26. Numeracy: The ability to use mathematical skills in appropriate and meaningful ways in order to
meet the varied demands of personal, study, social and work life (UNESCO IBE, 2013). Basic
numeracy, however, is limited to understanding and using fundamental mathematical operations,
i.e., addition, subtraction, multiplication and division.

27. Revised Bloom’s Taxonomy: (see also, Bloom’s Taxonomy) The nouns in Bloom’s six major
categories were changed to verbs, as the taxonomy reflects different forms of thinking. The new
categories for the Revised Bloom’s taxonomy are:

a. remembering (retrieving, recognizing, and recalling relevant knowledge);



b. understanding (constructing meaning through interpreting, exemplifying, classifying,
summarizing, inferring, comparing, and explaining);

c. applying (carrying out or using a procedure through executing, or implementing);
d. analyzing (breaking information into parts to explore understanding and relationships

through differentiating, organizing, and attributing);
e. evaluating (making judgments based on criteria and standards through checking and

critiquing);
f. and creating (putting elements together to form a coherent or functional whole;

generating new ideas, products or ways of viewing things).

Higher-order thinking refers to the cognitive processes of analyzing, evaluating and creating.
There are also other adaptations of Bloom's taxonomy (UNESCO IBE, 2013). For example, some
other versions are more fluid in how the hierarchical relationship between various cognitive levels
flows.

28. Scope and Sequence: [aka Progression, Scheme of Studies] This is the overall organization of all
standards, benchmarks and SLOs for a particular learning area to ensure coherence and continuity
of learning. Scope refers to the breadth and depth of subject-specific content and the complexity
of the skills to be covered. Sequence refers to the arrangement of the content and skills over time.
Hence, sequencing takes into account the number of instructional hours required to cover various
standards as well in order to develop a practical learning progression (adapted from UNESCO
IBE, 2013).

29. Scheme of Studies: (see Scope and Sequence).

30. Skill: It is the ability to do something well. It is also something that can be acquired and
perfected. As an individual moves towards mastery of a skill, the intentional and cognitively
heavy task becomes an automated one with seemingly little to no cognitive load
(Murphy-Graham & Cohen, 2017).

31. Social Cohesion: The state of a society, community or nation where individual members
respectfully engage with varying lifestyles and diverse cultures and beliefs (adapted from
UNICEF India, n.d.).

32. Standard: The long-term learning goal and understanding for a particular lesson, chapter or the
whole course (Bowen, 2017).

33. Strand: (see Domain)

34. Summative Assessment: These are also known as ‘assessments of learning.’ Summative
assessments check for learners’ achievement at the end of the particular lesson, chapter, or course.
Usually, although not necessarily, these involve formal tests or exams. They are commonly used
for grading and ranking students (UNESCO IBE, 2013).



35. Taxonomy: Lays out different forms of thinking with an associated vocabulary to articulate and
operationalize the various forms (adapted from UNESCO IBE 2013; see also, Bloom’s
Taxonomy).

36. Theory of Change: It is a model that lays the foundation for successful implementation for a
change initiative. It involves mapping out a sequence of events that logically follow each other. It
is, more importantly, a continuous process of deliberation to understand how and why change
happens - and what that means for the parts that different stakeholders play in a particular context.
It also serves as a tool for articulating the rationale for a response or an intervention (James,
2011).

37. Textbook: A written source of information, designed specifically for the use of students, on a
particular subject or field of study that is usually developed based on a syllabus and geared
towards meeting specific quality and learning requirements. School textbooks pertain to an
instructional sequence based on an organized curriculum. Ideally, they serve as a complement to a
good teacher and an inquiring learner (UNESCO IBE, 2006, 2013).

38. Twenty-first Century Skills: An overarching concept for the knowledge, skills and attitudes
citizens need to be able to fully participate in and contribute to contemporary society. This need is
mostly attributed to the changes in society, and more particularly, to the rapid development of
technology and its impact on the way people live, work and learn (UNESCO IBE, 2013).

39. Values: Culturally defined principles and core beliefs shared by individuals and groups that guide
and motivate attitudes, choices and behaviour, and serve as broad guidelines for social life
(UNESCO IBE, 2013).

40. Well-being: Well-being in school contributes to learners’ physical, emotional and mental health
and development. It consists of cognitive, emotional, and physical components, i.e., a learner’s
thoughts, feelings, and bodily sensations. Well-being in school generally involves: a) positive
attitudes and emotions toward school in general; b) enjoyment in school; c) positive view of self
for academic growth and performance; c) absence of worries about school; absence of physical
complaints in school; and d) absence of social problems in school. Well-being contributes to the
maintenance of a positive basis for learning at school. On the other hand, learning is crucial for
the occurrence of well-being because successful learning is an important source of enjoyment in
school. Thus, well-being and learning in school are interdependent concepts which influence each
other (Seel, 2012; UNESCO IBE, 2013).
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